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Abstract
The article's principal statement refers to the relationships between teachers and students, who can/may prevent dropout, and be
an area catalytic agent for motivating students to change their attitudes in "second chance" high schools. Central theories:
Bandura’s (1989) self-efficacy theory: self- efficacy is built from a personal faith that “one can”, and from one's social
environmental support. Motivation is closely linked to a person’s basic needs; Ryan and Deci (SDT, 2000) stressed several vital
needs that have to exist in order to create motivation in a person.
The author's PhD research, will examine these issues.
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1. Rationale
“Being with the other” (Heidegger, 1996). The article will concentrate on two central theories: Bandura’s (1989)
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self-efficacy theory, and Ryan and Deci’s (2000) self-determination theory (SDT). These are social theories,
therefore they also concern education and have implications on the issues of student dropout rates and change of
motivation in school.
Heidegger, (1996) said that “being with the other” is the essence of a human being’s existence. School is such a
place, where this essence, "being with the other" takes place all the time. Teachers and students are in many varied
interactions there, over long hours, building significant relationships that are aimed at achieving students' goals.
Teachers are the trustees and responsible for these relationships.
Teachers define these relationships, deciding their importance and setting their goals. They define their role in
students’ lives and vice versa.
Therefore, “being with the other” as a motto becomes a critical and leading force in students' adaptive and
learning processes, as in their motivation to change and their attitudes to learning altogether.
2. Theoretical foundation and related literature
2.1 Bandura – Self-Efficacy Theory (2004)
At the end of the 1970's, Bandura coined the concept of “self-efficacy”, which means "I think that I can”.
According to Bandura, human behavior (not concerning an illness or deviation) is the result of interactions between
personal behavior and environmental elements (Bandura, 2004). In order to promote healthier behavior there is a
need to give people skills and faith in themselves. In fact, Bandura stressed that treatment of behavior change is no
longer exclusively in the hands of therapists, but passed to other social elements that are also a treatment resource,
such as teachers, the peer groups, etc.(Bandura, 2004).
Self-efficacy is a human being’s belief that s/he will succeed in carrying out a task. Theory claims that generally,
people are tempted to carry out things they can do and not those in which they believe they will fail.
People who believe in their abilities will approach task performance with more confidence, believing that they
have the capability to handle difficulties. This attitude reduces stress and dangers of depression (Bandura, 1994).
People who are hesitant about their abilities to perform difficult tasks experience them as a threat, avoid them, and
quickly give up faith in their skills.
Bandura presented four key elements that influence efficacy: mastery experience, vicarious experience, verbal
persuasion, and somatic and emotional state (Bandura, 1994, 1997; Pajares, 2002).
A. Mastery experience 
1. Expert experience is a successful and safe way to encourage self-efficacy. People believe that they can do 
something new if they have done something similar in the past (Bandura, 1994). The more people get opportunities 
to work on their expertise the more skilled they become and their self-efficacy increases. It is possible to improve 
any competence if a person keeps practicing it and gets used to it. In order for people to develop their efficacy, they 
have to cope with difficult tasks, and challenge themselves (Bandura, 1994). 
B. Vicarious Experience 
2. Watching successful or failing experiences also influences efficacy. Watching someone like ourselves and 
seeing them succeed enhances self-efficacy. The greater the similarity found between a person watching and the one 
being watched, the greater the influence on the watcher (Bandura, 1994). Learning through watching is common and 
occurs in all sorts of situations and places. All these enhance self-efficacy. 
C. Verbal Persuasion 
When people are told they are capable of reaching achievements, it is probable that they will indeed do so. The
thought that society believes in a person’s ability to perform, influences his/her personal performance ability and
ability to meet the task's requirements. Verbal encouragement has power, especially after a failure. Encouragement
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does not nullify failure, but if it expresses a new way to deal with a problem it becomes a driving power (Brown,
Malouff, & Schutte, 2005). On the contrary, if a person’s lack of skill and ability is expressed in detail, s/he will
almost certainly give up any action (Bandura, 1994).
D. Somatic and Emotional State 
People's somatic and emotional states have a lot of influence on their self-efficacy. Concern, stress, and fear are
all negative emotions that can lead to failure and inability to accomplish tasks (Pajares, 2002). Furthermore,
emotional storms and agitation may also influence self-efficacy and decisions that people make.
When people are in the midst of an emotional storm there may be changes in their level of self-efficacy (Bandura
& Adams, 1977).
Nevertheless, sometimes emotional arousal and mental stress act positively and contribute to achievement. That
is, sometimes unrest and stress are the stimuli for change, action, and achievements.
2.2 Self-Determination Theory (SDT) - Deci and Ryan (2000) - Autonomy, Competence, Relatedness,
Intrinsic/Extrinsic Motivation
This theory derives from the field of human motivation and deals with basic human needs integrating with other
roles in life. The theory is built on studies and findings in the following areas:
1. The influence of  social elements on internal motivation;
2. The development of internal autonomic motivation;
3. The development of external autonomic motivation
4. The ability to self-regulate internal and external motivation is what influences motivation altogether.
5. Types of reward and their influence on internal and external motivation.
6. Four vital psychological needs for determining a person's satisfaction, welfare; autonomy, ability and belonging.
7. Determining internal and external life goals and their connection to internal and external motivation.
Studies found that supporting autonomy in classrooms, enhanced internal motivation and satisfaction (Deci, 
2005). There is a correlation between supporting autonomy and internalizing internal motivation and satisfaction 
(Grolnick and Ryan, 1987, 1989). 
Many studies have proven that supporting autonomy enables internalizing learning processes
Deci, Benwer, Ryan and Grolnick, (1984) found a correlation between supporting autonomy and encouraging
understanding and internalization of learning processes.
Bandura's (1989) and Ryan and Deci's (2000) theories refer to human behavior and ways of influencing them.
The question that arises is: What is the relationship between these theories and teacher-student relationships and
high school dropout rates?
This paper puts social, human and emotional aspects at its center, and this becomes the element that influences
students' behavior and their motivation to change at secondary school especially at "second chance" high school.
A further aspect of Bandura’s theory is that it is possible to formulate that school is a social event (and not in the
usual meaning of the word). Several players participate in this event, such as parents, students (peer group) and
teachers. The common denominator that unites all participants is developing the event and its success.Success
means persevering pupils, who think, learn and develop personal capabilities. This is the goal of that event.
Students' self-efficacy is a key concept in the event. Self-efficacy is intended to be at the center of relationships
between students and teachers. These relationships, which are teachers’ responsibility, are those that will shape
students’ behavior in the school “event”. Will students persevere? Will they continue until graduation? Will they
drop out of school, or drive themselves to success?
Ryan and Deci’s theory deals with the question: What motivates people?
The overall answer to this question is: people motivate people. People and their values, their inner selves, the
culture in which they live, the society to which they belong, these are people’s motivations. The theory discusses
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internal and external motives and talks about the optimal combination between them.
Self Determination Theory examines concepts such as “autonomy support” in class, “basic needs” and “internal
and a external motivation” of students.
Fig. 1: The Second chance School.
2.3 The working principles of "second chance" high schools
1. Individual and small group teaching;
2. Immediate alertness to student absence
3. Help students cope with difficulties.
4. Zero tolerance of violent behavior (or violent verbal behavior) both in and out of school.
5. Special emphasis on community and volunteer involvement.
6. Special importance to preventing racism and racist remarks.
2.4 The special characteristics of students in "second chance" high schools
The present article aims to examine the relationships between teachers and students in the "second chance" high
school, through Bandura’s and Ryan and Deci’s theories. The research will be carried out with at risk students, who
study at the "second chance" high school.
Most of the time students wander about the school yard instead of attending class. They accumulate absenteeism
and knowledge gaps, expressed in reading and writing difficulties in their mother tongue, English and mathematics.
Students have behavior difficulties, Attention Deficit Hyperactivity Disorders, learning disabilities, and
organization problems.
The students lack basic learning habits, such as organizing a daily schedule, organizing their bag, putting a book
on the table during class or learning for an exam.
These students did not experience success in earlier school years and lacked teacher belief in their abilities. Their
abilities were not developed over the years and were never recognized by the teachers. Over time, they grew
accustomed to their teachers’ lack of belief, which is the base of their current relationships with their teachers.
These students come from a low socio-economic level. Their parents are often dysfunctional, sometimes there is
only one parent as the other has disappeared (lives, but is not present in the child’s life). Some are unemployed or
use social services. Some are defined as families in distress, one parent may be in jail, and there is a history of
poverty, drugs and other family problems.. These families have low levels of mental strength and have to constantly
struggle to survive.
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3. Author’s contribution on the topic 
The author is employed as a vice principal at the "second chance" high school.
When reviewing the many studies carried out since 2006 on the issue of teacher-student relationships and their
importance, it was found that these studies mostly focused on and examined the influence of teachers on students,
from teaching and learning points of view, expressed in student’s ability to learn and communicate with teachers and
others. The emphasis is on teacher-student relationships, with the aim of finding the best formula for teaching
students of this generation, while identifying optimal conditions for learning. As the central goal of any educational
system is to teach and help students to learn, these studies provide answers and research evidence to support this
goal.
Nevertheless, teaching and learning take place only if students stay at school. What makes students stay in
school? Alternatively, what makes students at the "second chance" high school decide to stay in school?
The present research stresses the teacher-student relationship as a central and important element for student’s
perseverance at "second chance high school or alternatively, to their dropping out from school.
The research will deal with teacher-student relationships on the one hand, and on the other will point to a direct
connection between these relationships and students' dropout rates from the secondary educational system, with an
emphasis on the "second chance" high school. Furthermore, it will try to identify factors that contribute to students
(mostly at risk students) continuing their studies at high school. Moreover, the research will examine the connection
between teachers and students and its influence on changes in students' motivation. Further on, the research will
seek to accentuate that there might be a mutual critical influence between these elements.
4. Research Aims 
• To examine the contribution of teacher-student relationships in encouraging student motivation and perseverance
at "second chance" high school.
• To study the following aspects of teacher-student relationships: (1) Motivation for change among students (2)
Social aspects of teacher-student relationships and their influence on motivation to change and preventing
students from dropping out.
• To examine the components of these relationships, which are required to influence the pupils' motivation and
perseverance.
5. Conclusion 
The article examines the relationship between teachers and students and their influential possibilities.
Furthermore, it will contend that teachers are those who determine students’ final decisions, whether to continue
learning or to stop, and they are a central cause of change in students' motivation especially in "second chance" high
school.
The practical implication of Bandura’s and Ryan and Deci’s theories is expressed in student motivation and its
practical results, whether they drop out from, or alternatively, persevere at school.
Teachers who have close and nurturing relationships with their students, which include encouragement, self-
encouragement by students, value assimilation by them, believe in them and their abilities, Over and above this,
teachers who will cultivate the experience, learning through observation, taking care of students' physical and
mental wellbeing and will convince them verbally that they can learn and can do it - All these will “do the job”. All
this will mold students’ self- efficacy and motivate them to change.
The present research will examine the relationship between teachers and students from the perspectives of
dropout rates and motivation at the "second chance" high school.
The aforementioned theories- Bandura’s and Deci &Ryan’s - will support this research with regard to social
aspects, and their complexity in teacher-student relationships. The relationship between motivation and basic human
needs is an important element, from an educational view, in research that deals with teacher- student relationships,
perseverance at "second chance" high school and students' motivation to change.
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